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Abstract. This study aims to develop a storytelling-based learning media in the form of a YouTube video to support
students’ understanding of narrative text based on their learning needs. This study employed a Research and
Development (R&D) design using the ADDIE model, focusing on the stages of analysis and development. The
data were collected through a questionnaire as part of the needs analysis to identify students’ responses toward
listening and repetition activities, as well as the difficulties they face in understanding narrative texts. The results
show that students generally respond positively to listening and repetition. However, they still experience
difficulties in understanding the storyline and vocabulary. The findings also indicate that students need learning
support in the form of audio, visual elements, and vocabulary assistance. Based on these findings, a learning
product was developed in the form of a YouTube-based digital storytelling video entitled “Learn Narrative Text
Through Fun Storytelling (Listen, Repeat & Retell)”. The video integrates storytelling, repetition, vocabulary
explanation, and speaking practice to support students’ comprehension. Due to time limitations, this study was
limited to the development of a prototype and has not yet included expert validation. Therefore, future research
is recommended to conduct validation to evaluate the feasibility and effectiveness of the developed product.
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1. The Background of The Study

Learning English as a foreign language requires students to develop several essential
skills, including listening, speaking, reading, and writing. Among these skills, reading
comprehension, especially in understanding narrative texts, remains a challenge for many
students. Narrative texts require students not only to understand vocabulary but also to follow
the sequence of events and interpret the meaning of the story as a whole.

In classroom practice, narrative texts are commonly taught through reading activities
followed by comprehension questions. While this method may help students identify specific
information, it often does not support deeper understanding. Many students are still confused
when trying to connect events, understand the storyline, and capture the overall message of the
text. As a result, students may lose interest and feel less confident in learning English,
particularly when dealing with longer or more complex texts.

From a psycholinguistic perspective, language learning involves how learners receive,
process, and produce language. Students need meaningful input to understand language, as well
as opportunities to process and use it actively. Listening activities can provide rich input by
exposing students to pronunciation, intonation, and sentence patterns. Meanwhile, repetition
can help strengthen memory and improve students’ ability to retain vocabulary and

expressions. In addition, speaking activities encourage students to produce language, which is
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important in developing their overall language competence.

Based on the needs analysis conducted through a questionnaire, it was found that most
students respond positively to listening and repetition activities. They feel that these activities
help them understand English more easily. However, the findings also show that some students
still experience difficulties in understanding narrative texts, particularly in terms of vocabulary
and following the storyline. These difficulties indicate that students need additional support to
help them process and understand the material more effectively.

Furthermore, the results of the needs analysis reveal that students prefer learning
activities that involve audio and visual elements. They tend to understand the material better
when it is presented in a more engaging and interactive way. This suggests that the use of
multimedia learning can play an important role in supporting students’ comprehension.
However, in many cases, the learning media used in teaching narrative texts are still limited
and do not fully integrate storytelling, audio-visual support, and interactive elements.

Considering these conditions, there is a gap in the availability of learning media that can
effectively support students in understanding narrative texts. In particular, there is a lack of
interactive storytelling media that integrates audio, visual elements, and vocabulary support
based on students’ needs. Most existing learning approaches still rely on conventional methods,
which may not fully engage students or address their learning difficulties.

Therefore, this study aims to develop a prototype of a YouTube-based digital
storytelling video as a multimedia learning medium for narrative text. The product is designed
based on students’ needs by integrating storytelling, listening, repetition, and visual support.
Through this approach, it is expected that students can better understand narrative texts and

become more engaged in the learning process.

2. THEORETICAL REVIEW

The teaching and learning of narrative texts in English as a foreign language (EFL) are
closely associated with the constructivist view of learning, which emphasizes that knowledge
is actively constructed through interaction between learners, texts, and prior experiences
(Vygotsky, 1978). Within this perspective, reading comprehension is not limited to decoding
linguistic elements but involves a complex process of meaning-making in which learners
interpret, connect, and reconstruct ideas embedded in the text. Narrative texts, with their
distinctive structure of orientation, complication, and resolution, require learners to engage
cognitively and imaginatively in order to comprehend both explicit and implicit meanings

(Harmer, 1998). Consequently, instructional approaches that promote active engagement are
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essential to support students’ comprehension.

Storytelling has been increasingly recognized as a pedagogical approach that aligns with
both constructivist and sociocultural theories. Storytelling enables learners to engage with
language in meaningful contexts through listening, interpreting, and retelling stories, thereby
facilitating deeper comprehension (Wright et al., 1995). From a sociocultural perspective,
storytelling functions as a mediational tool that supports learning through social interaction and
shared meaning-making (Vygotsky, 1978). Furthermore, storytelling integrates cognitive,
emotional, and social dimensions of learning, which are considered essential for effective
language acquisition (Brewster et al., 2017). The emotional engagement fostered through
storytelling is particularly significant, as it enhances learners’ motivation and supports the
retention of information.

The effectiveness of storytelling can also be understood through the lens of experiential
learning theory, which posits that learning occurs through experience and reflection. In
storytelling activities, learners are actively involved in experiencing narratives rather than
passively receiving information, allowing them to internalize and reinterpret meaning. This
aligns with the concept of student engagement, which encompasses cognitive, emotional, and
behavioral involvement in the learning process (Fredricks et al., 2004). Therefore, storytelling
provides a comprehensive learning environment that supports both engagement and
comprehension, particularly in the context of narrative text learning.

(Lap & Thy, 2022), reported that storytelling significantly enhanced students’
engagement and comprehension by encouraging active participation and interaction in the
classroom. Similarly, (Nguyen & Phillips, 2025) found that storytelling contributed to
increased motivation and improved learning outcomes, particularly when implemented through
interactive classroom activities. These findings suggest that storytelling can serve as an
effective alternative to traditional, teacher-centered instructional methods.

In addition, the integration of digital storytelling has gained attention as an innovative
approach in language learning. (Irmawati & Wahyuni, 2025) demonstrated that digital
storytelling improved students’ understanding of narrative structures while fostering creativity
and self-expression. Likewise, (Pratama, 2018) found that students expressed positive
perceptions toward storytelling-based learning, indicating that the method helped them better
understand narrative texts and increased their interest in learning English. Despite these
contributions, such studies often emphasize technological integration and measurable
outcomes rather than exploring the experiential dimensions of learning.

First, the majority of studies employ quantitative or mixed-method approaches that focus
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primarily on measurable outcomes, such as test scores and achievement levels. While these
findings provide valuable evidence of effectiveness, they offer limited insight into how students
subjectively experience storytelling as a learning method. Second, existing qualitative studies
tend to focus on specific language skills, such as speaking or writing, rather than on reading
comprehension of narrative texts. Third, the contexts of previous research vary considerably,
with many studies conducted at the primary or senior high school level, leaving the junior high
school context particularly grade V111 relatively underexplored.

Furthermore, although previous studies acknowledge the importance of engagement and
motivation, they often treat these constructs as variables to be measured rather than as lived
experiences to be understood. As a result, aspects such as students’ emotional responses,
interpretative processes, and meaning-making experiences remain insufficiently explored. This
indicates a need for a more in-depth qualitative investigation that captures the complexity of
students’ experiences in learning through storytelling.

The present study adopts a qualitative interpretative approach to explore students’
experiences and perceptions of using storytelling in learning narrative texts. Positioned within
a constructivist paradigm, this study views learning as a process of meaning construction
shaped by individual and social experiences. Unlike previous studies that focus on outcomes,
this research seeks to understand how students experience, interpret, and respond to storytelling
in the classroom context. The novelty of this study lies in its focus on the subjective experiences
of grade V111 junior high school students in the Indonesian EFL context, as well as its emphasis
on exploring meaning-making processes rather than solely measuring learning outcomes.

This study is expected to contribute theoretically to the understanding of storytelling as
an experiential and student-centered approach in language learning. Practically, it provides
insights for educators in designing more engaging and meaningful instructional practices,
particularly in teaching narrative texts. Ultimately, this study aims to offer a deeper
understanding of how storytelling shapes students’ engagement and comprehension from the

learners’ perspective.

3. RESEARCH METHODOLOGY

This study employed a Research and Development (R&D) design with the aim of
developing a learning media based on students’ needs in understanding narrative texts. Unlike
a purely qualitative study that focuses only on exploring students’ experiences, this study not
only analyzes students’ needs but also produces a prototype of a learning product. The model

used in this study is ADDIE, which consists of five stages: Analysis, Design, Development,
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Implementation, and Evaluation. However, due to time limitations, this study was only carried
out up to the Development stage.

The first stage was the Analysis stage, which focused on identifying students’ needs and
learning difficulties. In this stage, data were collected through an online questionnaire
distributed using Google Forms. The participants consisted of 24 junior high school students,
mostly from grade VIII, who had learned narrative texts in their English classes. The
participants were selected through convenience sampling, considering the researchers’ limited
access to formal school settings.

The questionnaire was designed to capture students’ responses toward learning activities,
especially listening and repetition, as well as the challenges they face in understanding
narrative texts. The questions also explored students’ preferences in learning, including their
interest in using audio and visual media. From the collected responses, it was found that most
students showed positive attitudes toward listening and repetition activities. They felt that these
activities helped them understand the material more easily. However, several students still
reported difficulties, particularly in understanding vocabulary and following the sequence of
events in a story.

These findings indicate that students need additional support that can help them process
information more effectively. In particular, they need learning media that combines audio,
visual elements, and vocabulary support in an engaging way. Therefore, the results of this stage
served as the main basis for designing the learning product.

The next stage was the Design stage. Based on the results of the needs analysis, the
researchers designed a learning media in the form of a YouTube-based digital storytelling
video. At this stage, the researchers determined the learning objectives, selected the appropriate
narrative text, and organized the structure of the video content.

The story chosen for the video was Malin Kundang, as it is a familiar folktale that allows
students to focus more on understanding the language rather than the storyline itself. The video
was designed to include several sections, such as an introduction, storytelling session,
repetition activities, vocabulary explanation, comprehension questions, and retelling practice.
Each section was planned to support different aspects of language learning, including input,
practice, and production.

The final stage in this study was the Development stage. In this stage, the designed
product was developed into a prototype. The process began with script writing, followed by
recording and video editing. The researchers created the video by combining narration, visual

elements, and subtitles to make the content clearer and more engaging for students.
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The final product is a YouTube-based digital storytelling video entitled “Learn Narrative
Text Through Fun Storytelling (Listen, Repeat & Retell)”. The video integrates storytelling,
repetition, vocabulary support, and speaking practice to help students understand narrative texts
in a more interactive way.

It is important to note that this study was limited to the development of a prototype due
to time constraints. The implementation and evaluation stages of the ADDIE model were not
conducted in this study. Therefore, the product has not yet been validated by experts or tested
for its effectiveness in classroom settings. Future research is recommended to continue these

stages in order to evaluate the feasibility and effectiveness of the developed product.

4. RESULT
Needs Analysis

The data obtained from the questionnaire provide an overview of students’ experiences
in learning narrative text, particularly when storytelling is used as a teaching method. In
general, most students reported positive experiences. They described storytelling as an
enjoyable and engaging approach that makes learning more interesting compared to traditional
text-based methods. Through storytelling, students felt that they could understand the storyline
more easily and remember the structure of narrative text, such as orientation, complication, and
resolution. In addition, the way the story is delivered, including the use of expressions and
intonation, also plays an important role in supporting students’ comprehension.

However, not all students had the same experience. A small number of students stated
that they had never experienced storytelling in their learning process. This limited their ability
to fully engage with the method and understand its benefits. This finding shows that storytelling
has not been consistently implemented in classroom practice.

In terms of learning difficulties, the findings show that students still face several
challenges in understanding narrative text. The most dominant difficulty is related to limited
vocabulary. Many students reported that they often encounter unfamiliar words, which makes
it difficult for them to understand the overall meaning of the story. In addition, students also
experience difficulties in constructing sentences and retelling the story using their own words.
Some students expressed a lack of confidence when speaking in English, especially when they
are required to perform in front of others.

Furthermore, the comparison between storytelling and conventional learning methods

reveals a clear difference in students’ perceptions. Learning through textbooks alone is often
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considered less engaging and sometimes monotonous. Students find it difficult to imagine the
storyline when they rely only on written texts without any visual or auditory support. On the
other hand, storytelling creates a more interactive and meaningful learning experience, which
helps students follow the story more easily.

Another important finding is related to the role of media in learning. Students showed
a strong preference for audio-visual media, such as videos and animations. They believe that
visual and auditory support helps them understand the story better and makes the learning
process more interesting. Some students specifically mentioned that videos, including those
from YouTube, help them visualize the story and reduce boredom.

Based on these findings, it can be concluded that students need learning media that
combines storytelling with audio-visual elements and vocabulary support. They also need
opportunities to actively participate, such as practicing retelling the story. Therefore, these
results serve as the basis for developing a storytelling-based learning media that is more
interactive and aligned with students’ needs.

The Design and Development of Storytelling Media Prototype

Based on the results of the needs analysis, a learning product was designed and
developed to address the identified problems. The product is a YouTube-based digital
storytelling video entitled “Learn Narrative Text Through Fun Storytelling (Listen, Repeat &
Retell) . This product was developed as a prototype learning media that integrates storytelling,
repetition, vocabulary support, and speaking practice.

The design of the video was based on students’ needs for audio-visual learning and
vocabulary assistance. Therefore, the video includes several key components. First, the
storytelling section presents the narrative text in a clear and structured way, allowing students
to follow the sequence of events more easily. The use of narration, expression, and intonation
helps make the story more engaging.

Second, the repetition session is included to encourage students to actively participate.
In this section, students are given time to repeat key sentences from the story. This activity
helps improve pronunciation and reinforces their understanding of important expressions.

Third, the video provides vocabulary support by introducing key words from the story
along with their meanings. This is intended to address students’ main difficulty in
understanding unfamiliar words. By learning vocabulary in context, students can better

understand the story as a whole.
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In addition, the video also includes comprehension questions and a retelling activity.
These activities are designed to help students check their understanding and practice expressing
the story in their own words. This supports both comprehension and speaking skills.

The development process involved script writing, recording, and video editing. The
video was designed using simple but clear visual elements, subtitles, and audio narration to

ensure that the content is easy to understand and engaging for students.
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Figure 1. Opening scene of the storytelling video.
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Figure 4. Vocabulary and repetition section.
The prototype of this video reflects the integration of psycholinguistic principles, where
students receive input through listening, process information through repetition and

understanding, and produce language through speaking activities.
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On the whole, the developed product is expected to provide a more interactive and
meaningful learning experience. Although this study has not yet reached the stage of product
validation, the prototype has been designed based on students’ actual needs, making it relevant
as a learning support media.

Discussion

The findings of this study indicate that storytelling is not only an alternative method,
but can function as a meaningful approach in helping students understand narrative texts. From
the responses collected, it can be seen that students tend to be more engaged when the material
is delivered through storytelling compared to conventional text-based learning. They do not
only receive the material, but also follow the flow of the story, which makes the learning
process feel more natural and less demanding. This supports recent views in language teaching
that emphasize the importance of creating learning environments where students are actively
involved and emotionally connected to the material (Mayer, 2024).

When students listen to a story, they are not focusing on individual words only, but on
the overall meaning. This helps them understand how events are connected and how a story
develops from beginning to end. In this study, students mentioned that storytelling helped them
follow the structure of narrative text more easily, especially in identifying orientation,
complication, and resolution. This suggests that storytelling provides a clearer framework for
students to process information. Similar findings have been highlighted in recent studies, which
show that contextualized learning can support deeper comprehension, especially in language
learning where meaning depends heavily on context (Dia, 2024)

Another important point that emerges from the findings is related to input. Students
seem to benefit from listening to stories because it gives them exposure to language in a more
complete and meaningful form. Even when they do not understand every single word, they can
still catch the general idea of the story. This indicates that understanding does not always
depend on vocabulary mastery alone, but also on how the information is presented. Recent
perspectives in language learning also suggest that learners can develop comprehension when
they are exposed to input that is understandable and slightly above their current level (Nation,
2022)

However, the findings also clearly show that vocabulary remains a major challenge.
Many students reported that unfamiliar words often interrupt their understanding of the story.
This is an important point, because it shows that while storytelling helps with engagement and
general comprehension, it does not automatically solve all learning difficulties. Without

vocabulary support, students may still struggle to fully understand the details of the story. This
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is also in line with recent research which emphasizes that vocabulary knowledge plays a central
role in reading and listening comprehension (Nation, 2022).

Another interesting finding is students’ strong preference for audio-visual media. Many
of them stated that videos help them understand the story better because they can both hear and
see what is happening. This makes the learning process feel less monotonous and easier to
follow. Compared to reading text only, video-based storytelling provides more support,
especially for students who are still developing their language skills. This supports recent
developments in digital learning, where multimedia is considered an important element in
improving both engagement and comprehension (Moreno & Mayer, 2007)

These findings become even more meaningful when connected to the product
developed in this study. The YouTube-based digital storytelling video was designed
specifically to respond to these needs. For example, the inclusion of repetition activities is
intended to help students process and remember key expressions. The vocabulary section
directly addresses students’ difficulty with unfamiliar words. Meanwhile, the use of visuals
and subtitles is meant to support comprehension and reduce cognitive load.

In other words, the product is not created randomly, but is closely based on what
students actually need. This is one of the strengths of this study, as the development process is
grounded in real classroom-related data. The integration of storytelling, repetition, and
multimedia elements reflects a more holistic approach to language learning, where students are
not only asked to understand but also to practice and engage actively with the material.

Even so, it is important to acknowledge that this study is still limited to the development
stage. The product has not yet been tested in a real classroom setting, so its effectiveness cannot
be fully measured. However, the design itself already shows potential as a learning medium
that is more aligned with students’ needs compared to conventional methods.

Overall, the discussion suggests that storytelling, when supported by appropriate media
and additional learning strategies, can play a significant role in improving students’
understanding of narrative texts. It is not just about telling a story, but about how the story is
delivered, supported, and practiced. This combination appears to be key in creating a learning

experience that is both meaningful and effective for students.
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5. CONCLUSION AND SUGGESTION

Based on the findings of the needs analysis and the development process, this study
presents several conclusions and suggestions for future improvement of the developed product.
Conclusion

This study was conducted to develop a learning media based on students’ needs in
understanding narrative texts. The findings from the needs analysis show that although students
respond positively to storytelling, they still experience difficulties, particularly in vocabulary
and understanding the storyline. In addition, students express a preference for learning through
audio-visual media, which they find more engaging and easier to follow.

Based on these findings, a YouTube-based digital storytelling video was successfully
developed as a prototype learning product. The video is designed by integrating several key
components, including storytelling, repetition activities, vocabulary explanation,
comprehension questions, and retelling practice. Each component is intended to support
different aspects of language learning, such as providing input, reinforcing understanding, and
encouraging students to actively use the language.

One of the main strengths of the developed product is its use of multimedia elements,
such as audio narration, visual support, and subtitles, which help students better understand the
content of the story. In addition, the inclusion of repetition and vocabulary sections directly
addresses the main difficulties identified in the needs analysis. This shows that the product is
not only theoretically designed but also closely aligned with students’ actual learning needs.

Although the product has not yet been tested in a classroom setting, the prototype
demonstrates potential as an alternative learning media that is more interactive and engaging
compared to conventional methods. Therefore, this study contributes by providing a practical
example of how storytelling can be developed into a multimedia-based learning product.

However, this study is limited to the development stage and has not included expert
validation or effectiveness testing. Future research is recommended to evaluate the feasibility
and impact of the developed product in real classroom contexts.

Suggestion

It is recommended that future research continue the development process by conducting
expert validation and testing the effectiveness of the developed video in real classroom settings.
Further studies may also improve the product by adding more interactive features, such as
quizzes or student response activities, to enhance engagement. In addition, teachers are

encouraged to adapt and use multimedia-based storytelling as an alternative learning strategy
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to support students’ understanding of narrative texts, especially by integrating vocabulary

support and speaking practice.
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